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Introduction
The aim of this manual is to provide basic information, reference and tips on training and
workshops aimed at school staff, including teachers, workshop facilitators and trainers, to
equip them to educate pupils about gender-based violence and address gender-based
violence (GBV) and related issues such as gender equality, women’s empowerment and
domestic violence, which may arise while working with young people.
The content draws on over 30 years of experience among the consortium in defending
women's human rights and social transformation through arts and culture in several countries
in Europe, Latin America and the Caribbean. This experience includes the DECIDES
Programme (Cultural Rights for Health Promotion and Development).
This manual has been written as part of DECIDES Europe, a project that seeks to reduce GBV
in three European countries. Denmark, Romania, and Spain. Launched in September 2018, it
aims to raise the awareness of young people about all forms of GBV, as well as its causes and
consequences, and provide tools to prevent, recognise and counter it.
The manual brings together methodologies that Trabe Transcena and Kvindemuseet have
used in teacher training in various schools in Madrid, Barcelona, Romania, and Denmark.
These sessions provided useful information and classroom activities for teachers, counsellors
and workshop facilitators to reduce the risk of gender-based violence in the school
environment.
The beneficiaries of the training include not only teachers, counsellors, school managers and
workshop facilitators, but also, indirectly, pupils aged 15 to 18, parents, and vulnerable groups
such as young people and young migrants.
DECIDES Europe is part of the DECIDES programme framework created by the Interarts
Foundation to focus on improving the health and wellbeing of people through cultural
cooperation for development and by generating spaces for reflection harnessing experiences
from the field.
DECIDES Europe is implemented by Interarts and Trabe (Spain), Transcena (Romania) and
Kvindemuseet (Denmark) and co-funded by the European Union under the Equality, Rights
and Citizenship programme.
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Objectives of the teacher training manual
This manual aims to contribute to a better understanding of gender-based violence among
school staff and others who work with youth, enabling them to address and reduce it in the
school environment.
The main objectives include:
-

Defining concepts related to gender, gender equality and gender-based violence.
Enabling better understanding of manifestations of gender-based violence and its
causes and effects.
Raising teachers’ awareness of national and international laws on gender-based
violence.
Recognising the rights of victims of gender-based violence and observing teachers’
role in identifying cases and potential victims.
Developing teachers’ roles in preventing and combating gender-based violence.
Providing classroom activities to discuss gender-based violence with pupils.

The overarching aim is to generate knowledge and professionalism to better address those
who are exposed to or commit gender-based violence.

Key concepts and definitions
GENDER
In every society worldwide to a greater or lesser degree, women and men, and girls and boys,
behave differently and have differing social statuses. Many of these differences are not innate
but rather socially constructed from the concept of gender.
“You are not born a woman, but you become a woman”
Simone de Beauvoir
Our understanding of gender is continually evolving. In the course of a person’s life, the
interests, activities, clothing and professions considered to be the domain of one gender, or
another evolve in ways both small and large.
Gender is defined as the roles, behaviours, activities, attributes, and opportunities that any
society considers appropriate for girls and boys, and women and men. Gender also refers to
the relationships between people and can reflect the distribution of power within those
relationships (Manandhar, 2018) Gender interacts with, but is different from, the binary
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categories of biological sex. Gender intersects with other drivers of inequities, discrimination,
marginalisation and social exclusion, which have complex effects on health and well-being.
These intersectional drivers include ethnicity, class, socioeconomic status, disability, age,
geographical location, sexual orientation, and sexual identity.
Gender refers to social and cultural differences between women and men, rather than
biological differences, for which we use the term "sex".
At birth, the difference between girls and boys is their sex. As they grow, society assigns them
different roles, responsibilities, opportunities, privileges and rights, which ultimately create
social differences between women and men. This is the underlying difference between sex
and gender.
SEX

GENDER

Biological characteristics that differentiate us at
birth as female or male.

Socially constructed roles and responsibilities
associated with what it means to be a girl or boy,
or woman or man.

We are born with them.

We are not born with them.

Source: Manual for Trainers: Gender Equality and Gender Mainstreaming, 2015

Most societies view sex as a binary concept with two rigidly fixed options: male or female,
based on a person’s reproductive anatomy and functions. However, this binary idea of sex
fails to capture even the biological aspects of gender, as shown in the diagram below.
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Arguably, this has never been more evident. Today’s young people have significantly different
understandings of gender than their predecessors.
The human body itself is also gendered in the
context of cultural expectations. Masculinity and
femininity are equated with certain physical
attributes, labelling us as more or less male/female
according to how present those attributes are.
Gender identity is our internal experience and
naming of our gender. It may correspond to or
differ from the sex we were assigned at birth.
Gender identity is an inherent aspect of a person’s make-up. Individuals do not choose their
gender, nor can they be made to change it. However, the words we use to communicate our
gender identity may well change over time, as naming our gender can be complex and evolve.

GENDER ROLES AND STEREOTYPES
Gender roles in society refer to the social and behavioural norms that are widely considered
to be socially appropriate for individuals of a specific sex in a specific culture. They often
determine the traditional responsibilities and tasks assigned to men, women, boys, and girls.
Gender-specific roles are habitually conditioned by household structure, access to resources,
specific impacts of the global economy, occurrence of conflict or disaster, and other locally
relevant factors such as ecological conditions (UNICEF; 2017).
Although every society, ethnic group, and culture has gender role expectations, these can
differ considerably from group to group. They may also change within the same society over
time. People generate gender stereotypes from these expectations, which result in beliefs
and attributions about how each gender should be and how it should behave.
A stereotype is a widely accepted judgement or bias about a person or group that is overly
simplified and not always accurate.
According to UNICEF, “gender-stereotyping means ascribing certain attributes, characteristics
and roles to people based on their gender. Gender stereotypes can be negative (e.g., women
are bad drivers, men cannot change nappies), and benign (e.g., women are better caregivers,
men are stronger)”(UNICEF; 2017).
Gender stereotypes can cause unequal and unfair treatment on the grounds of a person’s
gender. This is known as sexism. The UN defines sexism as the belief that a one sex is superior
to the other, for example, a man who thinks that women are too emotional, or a woman who
thinks that men are chauvinists.
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There are four main kinds of gender stereotype:
•
•
•
•

Personality traits. For example, women are often expected to be accommodating and
emotional, while men are usually expected to be self-confident and aggressive.
Domestic behaviour. For instance, some people expect that women will take care of
the children, cook, and clean the home, while men take care of the finances, work on
the car, and carry out home repairs.
Occupations. Some people are quick to assume that teachers and nurses are women,
and that pilots, doctors, and engineers are men.
Physical appearance. For example, women are expected to be thin and graceful, while
men are expected to be tall and muscular. Men and women are also expected to dress
and groom in ways that are stereotypical to their gender (men wearing trousers and
short hair; women wearing dresses and make-up).

Hyperfemininity is the exaggeration of stereotypically feminine behaviour or qualities. This
may include being passive, naive, sexually inexperienced, soft, flirtatious, graceful, nurturing,
and accepting.
Hypermasculinity is the exaggeration of stereotypically masculine behaviour or qualities.
Hypermasculine individuals believe they are supposed to compete with other men and
dominate women by being aggressive, worldly, sexually experienced, insensitive, physically
imposing, ambitious, and demanding.
Gender stereotyping becomes harmful when it limits a person’s life choices, such as training
and professional path, and life plans. Compounded gender stereotypes occur when layered
with stereotypes about other characteristics of the person, such as disability, ethnicity or
social status (UNICEF; 2017).
Extreme gender stereotypes are harmful
because they do not allow people to fully
express themselves and their emotions. For
example, it is harmful to masculine people to
feel that they are not allowed to cry or express
sensitive emotions, and it is harmful to feminine
people to feel that they are not allowed to be
independent, smart or assertive. Breaking
down gender stereotypes allows everyone to be
their best selves.
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GENDER-BASED VIOLENCE (GBV)
UNICEF defines gender-based violence as an umbrella term for any harmful act that is
perpetrated against a person’s will and that is based on socially ascribed (gender) differences
between females and males (UNICEF; 2017).

SOCIOECONOMIC
VIOLENCE

VERBAL
VIOLENCE

PHYSICAL
VIOLENCE

DOMESTIC
VIOLENCE

SEXUAL
VIOLENCE
CYBER
VIOLENCE
AGAINST
WOMEN

VIOLENCE BY
PROXY

PSYCHOLOGICAL
VIOLENCE

SPIRITUAL
VIOLENCE

The nature and extent of specific types of GBV vary across cultures, countries, and regions.
Examples include sexual violence, such as sexual exploitation/abuse and forced prostitution;
domestic violence; trafficking; forced/early marriage; harmful traditional practices such as
female genital mutilation; honour killings, and widow inheritance.
Violence takes various forms, including (but not limited to) physical, verbal, sexual,
psychological and socioeconomic violence:
Physical violence is an intentional act to cause pain and/or physical injury. It includes
beating, burning, kicking, punching, biting, maiming, using objects or weapons, and
tearing hair out. At its most extreme, physical violence may lead to femicide, i.e. the
gender-based killing of a woman. Some classifications also categorise trafficking and
slavery as physical violence because there is often initial coercion, and the victims are
subject to further violence as a result of their enslavement.

Verbal violence can include put-downs in private or in public; ridiculing; using obscene
language that offends the other and threatening to use other forms of violence on the
victim or a loved one. Verbal abuse may also be related to background by insulting or
threatening the victim on the grounds of religion, culture, language, (perceived) sexual
orientation or traditions.
Sexual violence encompasses multiple acts that range from verbal harassment to forced
penetration, and an array of types of coercion, from social pressure and intimidation to
physical force. All forms of sexual violence are hurtful and may be enacted in the public
or private sphere. Examples include rape (sexual violence including some form of
penetration of the victim’s body without consent), marital rape and attempted rape.
Other types of sexual violence are forcing a person to watch sexual intercourse; forcing a
person to have intercourse in front of others; forcing unprotected sex; sexual
harassment; and, in the case of women, abuse related to reproduction (forced
pregnancy, forced abortion and forced sterilisation).
Psychological gender-based violence is any act that causes emotional harm and targets
someone because of their gender. It can entail threatening behaviours that do not
necessarily involve physical or verbal violence. Some examples include controlling or
restricting someone’s movements, threatening, wilfully ignoring, verbally disrespecting
and degrading another person.
Socioeconomic violence is both a cause and an effect of dominant gender power
relations in societies. Some of the most typical forms of socioeconomic violence include
taking away the victim’s earnings, preventing her from having a separate income (forced
‘housewife’ status or working for the family business without a salary), or making her
unfit for work through targeted physical abuse. In the public sphere, it may include
denying access to education or (equally) paid work; denying access to services; exclusion
from certain jobs, and denying the enjoyment and exercise of civil, cultural, social, or
political rights.
Spiritual violence involves underestimating or diminishing the importance of satisfying
moral/spiritual needs by prohibiting, limiting, ridiculing or penalising the aspirations of
family members and their access to cultural, ethnic, linguistic or religious values; denying
the right to speak in the mother tongue and to teach children to speak in the mother
tongue; imposing adherence to unacceptable spiritual and religious beliefs and practices,
and other actions with similar effects or repercussions.
Domestic violence, also known as ‘domestic abuse’ or ‘intimate partner violence’ can be
defined as a pattern of behaviour used to gain or maintain power and control over an intimate
partner. The abuse may entail physical, sexual, emotional, economic or psychological actions
or threats of actions, including any behaviour that frightens, intimidates, terrorises,
manipulates, hurts, humiliates, blames, injures or wounds.
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Domestic abuse can happen to anyone of any race, age, sexual orientation, religion, or gender.
It can occur in various set-ups, including couples who are married, living together, or dating.
It affects people from all socioeconomic backgrounds and levels of education. Victims of
domestic abuse may also include a child or other relative, or any other household member.
Cyber violence against women has arisen with the
rise in digital communications. It includes online
harassment or cyber bullying, publication of intimate
images (‘revenge porn’), humiliation (‘slut shaming’),
unwanted pornography, threats of rape or death,
and blackmail based on sexual intercourse
(‘sextortion’).
According to research by the World Health Organization, despite the relatively new and
growing phenomenon of internet connectivity, it is estimated that one in ten women will
have already experienced some form of cyber violence since the age of 15. Access to the
internet is fast becoming a necessity for economic well-being, and is increasingly viewed as a
fundamental human right. Therefore, it is crucial to ensure that this digital public space is a
safe and empowering place for everyone, including women and girls.

OTHER KEY DEFINITIONS
Gender blindness: the failure to recognise that the roles and responsibilities of men/boys and
women/girls are assigned to them in specific social, cultural, economic, and political contexts
and backgrounds. Projects, programmes, policies and attitudes which are gender blind do not
consider these different roles and diverse needs but rather maintain the status quo, and will
not help transform the unequal structure of gender relations (2017; UNICEF).
Gender discrimination: any distinction, exclusion or restriction made on the basis of sex
which has the effect or purpose of impairing or nullifying the recognition, enjoyment or
exercise by women, irrespective of their marital status, on the basis of equality of men and
women, of human rights and fundamental freedoms in the political, economic, social,
cultural, civil or any other field.
Discrimination can stem from both law (‘de jure’) or from practice (‘de facto’).
• de jure discrimination: e.g., in some countries, a woman is not allowed to leave the
country or hold a job without the consent of her husband.
• de facto discrimination: e.g., a man and woman may hold the same job position and
perform the same duties, but their benefits may differ (2017; UNICEF).
Direct discrimination: where one person is treated less favourably on the grounds of sex
than another person is, has been or would be treated in a comparable situation. The
European Court of Justice has ruled that as only women can become pregnant, refusing to
employ or dismissing a pregnant woman based on pregnancy or maternity amounts to
direct discrimination on the grounds of sex. On the basis of this principle, the Court has
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further held that any unfavourable treatment directly or indirectly connected to pregnancy
or maternity constitutes direct sex discrimination (2010; European Union Agency for
Fundamental Rights & Council of Europe).
Indirect discrimination: the situation where a seemingly neutral provision, criterion or
practice would in particular disadvantage persons of a particular sex with respect to
persons of the other sex, unless this provision, criterion or practice is justified objectively
for a legitimate purpose, and the means to achieve this goal are appropriate and necessary
(2010; European Union Agency for Fundamental Rights & Council of Europe).
Sexual harassment: any unwelcome sexual advance, request for sexual favour, verbal or
physical conduct or gesture of a sexual nature, or any other behaviour of a sexual nature that
might reasonably be expected or be perceived to cause offence or humiliation to another
(2005; UNHCR).
Sexual harassment includes many things such as actual or attempted rape or sexual assault,
unwanted pressure for sexual favours, unwanted sexual teasing or remarks, cat calls and
whistling at someone, unwanted deliberate touching, leaning over, cornering and pinching,
among others.
Unwelcome behaviour is a critical term. Unwelcome does not mean ‘involuntary’. A victim
may consent or agree to certain conduct and actively participate in it, even though it is
offensive and objectionable. Therefore, sexual conduct is unwelcome whenever the person
subjected to it considers it unwelcome (1992; BNA Communications Inc.; SDC IP .73).

Causes and effects of gender-based violence
Gender-based violence is both a cause and a consequence of gender inequalities between
women and men, and is one of the most widespread forms of human rights violations in all
societies. Gender-based violence and violence against women are terms that are often used
interchangeably (EIGE, 2015).
Violence against women is not about uncontrollable anger, but rather it is about power. It is
a choice based on the belief that it is justified to wield power over women through violence.
Alcohol and substance abuse are often considered causes of violence, but these are merely
factors on the basis of which violence can escalate. Furthermore, not all alcohol or drug
addicts are violent.
Violence against women is the result of unequal power relations between women and men,
maintained and reproduced throughout history, which have led to the subordination and
discrimination of women by men and to the prevention of the full advancement of women's
rights. Violence against women is a way to control and discipline women when they do not
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behave in accordance with social expectations and to reaffirm the imbalanced power relation
between the victim and the perpetrator.
There are countless prejudices or myths about gender-based violence that statistical data and
research in the field refute. However, these are easily passed on and accepted as people seek
to find an immediate justification for traumatic events and confirm the belief that this would
never happen to them. There is therefore a widespread prejudice that domestic violence
happens to other social groups and people.
Some of the most common preconceptions about gender-based violence are that it takes
place in poor or uneducated families, in a context of alcohol abuse, or among ethnic
minorities. Most people believe these prejudices because it is easier for them to associate a
negative phenomenon, such as violence, with social groups or people who are different from
them, in order to reject the idea that it could also happen to them. These beliefs are FALSE.
Gender-based violence occurs in all social settings, among both ethnic minorities and the
ethnic majority. Domestic violence also exists in states where alcohol is prohibited. The main
cause of violence against women is the unequal power relationship between women and
men, resulting in women being considered and treated as inferior to men.
Blaming occurs when the abused woman is found wholly or partially guilty of the trauma she
is suffering. When family, friends and loved ones react in this way, survivors of violence
continue to believe that it is their fault and it will be much harder for them to leave the
perpetrator.
Potential signs and consequences of partner violence
Physical signs
•
•
•
•
•
•
•
•
•

Complaints of pain in back, abdomen and head
Heart palpitations and chest pains
Sleeping disorders
Drastically changed appearance or body weight
Gastrointestinal disorders or problems
Reduced control over fertility
Abdominal and weight related problems
Allergies
Generally poor physical health

Mental and emotional signs
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•
•
•
•
•
•
•
•
•

Concentration and memory difficulties
Nerves and anxiety
Stress related diseases
Self-destructive behaviour
Self-medication
Low self-esteem
Suicidal tendencies
Depression
Post-traumatic stress disorder (PTSD)

Behavioural signs
•
•
•
•
•
•

Tendency to isolate themselves from people
Provides untrustworthy explanations
Exhibits risky behaviours in relation to dangerous
situations
Mothers’ parental abilities are affected
Behaves aggressively
Sexual abuse

Younger victims are at a higher risk for health problems than adults. These can include mental
health conditions, such as depression, poor self-esteem and anxiety, as well as physical
complaints such as diabetes, heart disease, obesity and others.

Potential consequences for younger victims of gender-based violence
Physical consequences
•
•

Low weight and seeming undernourished.
For child victims, it may be harder to put on weight as a baby, with more
often lower height and increased risk of becoming overweight at five years
old.
• Somatic complaints without cause. (Somatic symptom disorder is
characterised by multiple persistent physical complaints that are
associated with excessive and maladaptive thoughts, feelings, and
behaviours related to those symptoms.)
Mental and emotional consequences
•

Increased prevalence of PTSD and PTSD-like symptoms and increased risk
of developing depression and anxiety.

Behavioural consequences
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•
•
•

Problems with regulating their emotions, lower self-esteem and lack of joy,
increased aggressive behaviour, antisocial behaviour and hyperactivity.
Difficulty in social situations, and in forming and maintaining friendships
and partner relationships.
Concentration difficulties and difficulties at school.
Source: Vermont's Teacher's Guide to Responding to Domestic and Sexual Violence; 2016

Each victim responds differently to abuse and trauma. Younger victims may experience
longer-lasting effects of violence. Some young people are more resilient, while others are
more sensitive.
The impact of violence on adult victims and child victims depends on several factors such as
the relationship between the victim and the aggressor, gender, age, self-confidence,
frequency of violence, severity of violence, the existence or lack in the community of support,
etc.
Although a young victim will probably never forget what they saw or experienced during the
abuse, they can learn healthy ways to deal with their emotions and memories as they mature.
It is the responsibility of the adults in their lives to help them through this process.
Teachers should be aware of the signs described above to detect violence and should reach
out to pupils if they see any of those signs to help them combat and recover from violence.
How successful a pupil is at recovering from abuse or trauma depends on several factors,
including having:
•
•
•

A good support system or good relationships with trusted adults,
High self-esteem,
Healthy friendships.

The sooner they get help, the better their chances for becoming a mentally and physically
healthy adult.

Sex education and consent
Good sexual education is more than just preventing unwanted pregnancy and STDs. It is based
on democracy, rights, and community. It must develop pupils' competencies to set
boundaries and their ability to respect and recognise each other, regardless of differences.
The workshop introduces methods and materials for working on boundary-setting to prevent
gender-related violence.
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Giving pupils a foundation in relationship-building and focusing on the notion of care for
others can enhance wellbeing and pave the way for healthy intimacy in the future. It can
prevent or counter gender stereotyping and bias. It is also known to minimise instances of
sexual harassment and assault in middle and high school — instances that may range from
cyberbullying and stalking to unwanted touching and non-consensual sex.

I want...

YES!

NO.

Umm...

Would
you...?

Pupils also have to understand why consent is important and think about consent in a variety
of contexts. At the heart of that understanding are questions about human morality, how we
relate to one another, and what we owe to one another.
This is especially true for young people in marginalised populations who have not been
represented well in sex education—including communities of colour, LGBTQ young people,
immigrants, those with lower incomes, those living in rural areas, and those in foster care.
Good sexual education also means talking to your pupils about relationships and feelings.
When you encourage conversations about feelings, friendships, family, and partner
relationships, it can help adolescents feel confident to talk about teenage relationships in
general. If they know what respectful relationships look like in general, they can relate this
directly to romantic relationships.
Perceived social norms and peer relationships are also influential to pupils’ relationships.
Teens who have close and trusting friendships are likely to have close and trusting romantic
relationships, while those who tend toward hostility and aggression with friends and peers
will bring these tendencies into relationships.
In addition to this, the romantic ideal in our cultures offers a model of loving behaviour that
stipulates what it ‘really’ means to fall in love and what feelings to have, how, when and with
whom.
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This cultural component is the reason for the idealised beliefs and images surrounding love
that often make it difficult to establish healthy relationships. It also causes acceptance,
standardisation, justification, or tolerance of abusive and offensive behaviour.
There are several myths or false beliefs about the ideal of love, which can be summarised in
four fallacies or main groups:
-

"Love does everything" (i.e. love forgives everything)
"Love is the most important thing and requires a total commitment" (Give yourself
completely to the other person)
"True love is predestined"
"Love is possession and exclusivity over each other"

These false beliefs can create an imbalance of power in couples and therefore lead to
situations of gender-based violence.

❖ We must ask ourselves what kind of relationships and expressions of love are
being shown to youth and children so that they are aware of the presence of
violent behaviours in relationships.
❖ Today's youth shows a high assumption of the myth of predestined true love,
a myth that makes us believe that personal development is outside of
ourselves and that another person that will make us complete - as if we
consider ourselves "half of something" and put our well-being in the hands of
the other person - which can lead to positions of dependency on the partner.
❖ The construction of our sexuality starts from the cultural representations that
we learn from childhood. The gender system, based on discriminatory
stereotypes about traits, roles and expectations, establishes conflicting and
unequal norms for women and men. In our current society, many myths and
taboos still persist, socially constructed imperatives around sexuality, which
dictate how the person should behave according to the gender assigned to
him.

Therefore, having these conversations about the false beliefs of love and about healthy
relationships and consent will mean that pupils and children will feel more comfortable
sharing their feelings as they become romantically interested in others. These conversations
can also bring up other important topics, like treating other people kindly, breaking up kindly,
and setting and respecting boundaries.
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For some young people, sexual development during adolescence will include same-sex
attraction and experiences. For 3-10% of young people, the start of puberty will mean
realising they are attracted to people of the same sex.
Many young people may develop bisexual attraction. If a pupil feels confused about their
feelings or attraction to someone else, responding positively and non-judgmentally is a good
first step.

International measures and legislation to tackle gender-based
violence
Below is a list of some of the international conventions, measures and legislation regarding
gender-based violence:
• Beijing Platform for Action: European Institute for Gender Equality
https://eige.europa.eu/beijing-platform-for-action

• CEDAW Convention - Convention on the Elimination of All Forms of Discrimination
against Women: UN Human Rights
https://www.ohchr.org/EN/ProfessionalInterest/Pages/CEDAW.aspx

• Council of Europe Convention to Prevent and Combat Violence Against Women and
Domestic Violence (Istanbul Convention)
https://rm.coe.int/CoERMPublicCommonSearchServices/DisplayDCTMContent?documentId=0
90000168008482e

• Council of Europe Convention on Action against Trafficking in Human Beings
https://rm.coe.int/168008371d

• European Union’s actions to end GBV
https://ec.europa.eu/info/policies/justice-and-fundamental-rights/gender-equality/genderbased-violence/ending-gender-based-violence_en

• Directive 2012/29/EU of the European Parliament and of the Council of 25 October 2012
establishing minimum standards on the rights, support and protection of victims of
crime
https://eur-lex.europa.eu/legal-content/EN/TXT/?uri=celex%3A32012L0029

• Special Eurobarometer 449: Gender-based violence
https://data.europa.eu/euodp/data/dataset/S2115_85_3_449_ENG
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• UN Women global database on Violence Against Women
http://evaw-global-database.unwomen.org/en

• Violence against women: an EU-wide survey. Main results report
http://fra.europa.eu/en/publication/2014/violence-against-women-eu-wide-survey-mainresults-report

• Youth Power
https://www.youthpower.org/youthpower-issues/topics/gender-based-violence

The United Nations is the international agency responsible for monitoring the
implementation of the CEDAW Convention by the signatory states through the CEDAW
Commission, which includes a team of independent experts in promoting and respecting
women's rights.
The signatory states of the CEDAW Convention are regularly monitored and evaluated on the
basis of country reports and alternative reports of NGOs (shadow reports) to monitor the
level of implementation of the provisions of the Convention. The representatives of the
signatory states appear regularly before the CEDAW Commission to answer questions from
the team of experts based on the reports received.
The Council of Europe Convention on Preventing and Combating Violence against Women
and Domestic Violence (Istanbul Convention) is one of the most important international
legislative documents in the field of violence against women.
The monitoring of the implementation of the Istanbul Convention by the signatory states is
carried out by GREVIO – an independent agency at the level of the Council of Europe,
composed of experts in the field. GREVIO prepares reports assessing the legislative changes
adopted by the signatory states to comply with the provisions of the Istanbul Convention,
as well as the implementation of these provisions.
Additional resources related to international legislation and specific laws in Spain, Romania,
and Denmark can be found on the project website:
(https://decideseurope.net/en/useful-links/).
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Teachers’ role in identifying, preventing and combating GBV
Teachers and others working in the field of education can play a key role in preventing and
combating gender violence, as the school is where children receive complementary education
to that received in the family, from teachers and their classmates (peer learning). For this
reason, the role of teachers and associated staff is fundamental in bringing about a structural
change so that tomorrow's society values girls and boys equally and is a safe place for both
boys and girls.
When unequal power relations between women and men (gender inequalities) are the causes
of gender-based violence, the prevention of all forms of violence begins with fostering
equality between girls and boys and respect between individuals. Combating gender
inequality requires sustained and long-term efforts to educate young people in equality and
mutual respect.
What can teachers and educational staff do to combat gender-based violence?
❖ Create a safe school/classroom environment that promotes mutual
respect among pupils.
❖ Establish clear rules against gender-based violence and encourage
conflict resolution in a non-violent way.
❖ Organise activities to prevent gender-based violence appropriate to the
age of the pupils, so that they can recognise the different forms of
violence and what steps they can take to report gender-based violence
or to ask for help.
❖ Develop cooperation with shelters and services for victims, as well as
with organisations that provide services for the prevention of genderbased violence by promoting equality between girls and boys and
respect for human rights.
❖ This cooperation can be a way for useful information to reach the
victim's parents or children.
❖ Cooperation between educational institutions and shelters or centres

for victims of violence can contribute to a better understanding of the
needs of pupils who are victims of gender-based violence.

Pupils may be direct or secondary victims of gender-based violence. Gender-based violence
can take place both in the private space, at home, among family members, and in the public
space, including at school or online.
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Teachers play an important role in identifying any forms of gender-based violence
a pupil may be experiencing in or outside the school environment. It is their
responsibility to be curious about the child’s behaviour and focus on any signs
such as delayed responses, sudden drop in confidence, physical injuries,
problems with other children, social isolation, low attention in class, etc.

It is important to remember to be patient when approaching a student about perceived
gender-based violence. Teachers should be aware of the various national and international
laws to combat gender-based violence. In addition, there are many institutions and services
for victims, to which they can report any perceived cases.
What can teachers do to build positive relationships with their pupils?
Pupils say they feel encouraged and try harder when their teachers:
• Smile and greet the pupils
• Show they are proud of their pupils
• Take an interest in what pupils do
• Listen to pupils
• Provide support, hope and encouragement for pupils’ progress
• Treat pupils with respect
• Avoid harsh or punitive styles in their pupil management practices
• Explain things clearly and give feedback and help when needed
• Attempt to understand pupils’ cultural background and individual interests
Rather than controlling behaviour through fear tactics, teachers can use positive discipline
that works through:
• Teaching pupils about rights, responsibilities, rules and standards.
• Teaching pupils how to manage their own behaviour through developing life-skills and
social skills such as respect for others, cooperation, communication and problemsolving.
• Developing pupils’ awareness of the effect of their positive and negative behaviours
on others.
• Encouraging pupils’ desire to be considerate and respectful.
• Improving pupils’ understanding of the way in which rules and expectations work to
protect people’s rights and needs.
Teachers can also demonstrate gender equality in their teaching practices. For example,
teachers can give equal attention to all pupils, regardless of their gender and they can make
sure they do not reinforce gender stereotypes in the way they treat the pupils or teach about
their topic areas.
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Classroom activities and resources
Pupils learn best in schools that provide safety and social support. Evidence from effective
health education and life-skills programmes show that it is important to use participatory
learning activities to develop social skills, and to include practical and relevant learning
activities within which pupils can rehearse positive communication strategies. The learning
activities are suitable for use in a range of subjects, including the school’s literacy
development programme, social studies, pastoral care, life-skills, civics, health, sexuality
education and values education programmes.
Some teachers worry that talking about violence may have negative effects on those who
have experienced violence. However, teachers can take steps to make discussions about
violence prevention safe and productive for pupils. This is partially achieved by using carefully
constructed learning activities and scenarios, rather than personal stories.
The tasks are designed to assist pupils to explore the issues in a blame-free environment
which is conducive to honest engagement with the challenge of change. They assist pupils to
question harmful attitudes and practices without resorting to blaming or naming, and without
needing to call on their personal stories.
Nonetheless, some of the material in the programme may trigger sad or angry emotions in
pupils, or in the teachers themselves. Some pupils may react defensively, and show this by
laughing, joking, accusing or denying the existence or effects of gender-based violence.
In this case, teachers can use a combination of effective positive classroom management
practices to deal with any potentially unruly or belittling behaviour and provide additional
support or referral for those finding the material difficult. For those pupils who find the
material upsetting, it is important to provide some alternative activities if this option is
needed, and to follow up to make any necessary action plans, strengthen coping strategies,
or connect the student with additional support as needed.
Alternating methods of educating young people about gender-based violence keeps them
interested. Discussions, debates, readings, questions and answers (such as quizzes), roleplays, case studies, working visits to non-governmental organisations or participation can be
organised to address issues of gender-based violence or equality between women and men.
Representatives of NGOs can be invited to the classroom to talk about the mission and
activities of their organisation.
A recommended activity would be to encourage empathy and solidarity among young people
through role-playing games or moments of reflection so that they understand the feelings
and obstacles that victims of gender violence face. Empathy can also be encouraged by a
detailed understanding of the complexity of gender-based violence, by going through a
journalistic investigation or a well-documented article, followed by a debate.
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Another classroom activity that can engage pupils is watching a documentary about genderbased violence or women's rights, often followed by a teacher-led debate. Below is a list of
themed movies that can be watched:
Iron Jawed Angels - Artistic film about the right to vote for women in the USA.
The Color Purple - Artistic film about violence against women and racism in the USA.
Persepolis - An animated film about a girl who defies Islamic fundamentalists.
Erin Brockovich - Artistic film about a single mother fighting the authorities.
The Accused - Artistic film about sexual violence and blaming the victim.
The Help - Artistic film about the situation of African American women in the 1960s.
Hidden Figures - Feature film about a team of African-American women who played a
central role at NASA.
The Hunting Ground- Documentary about sexual abuse on university campuses.
The status of women and the role that is expected of them in the family and society remains
essentially intact, and gender-based discrimination, despite notable achievements in the
education attained by girls, has not yet disappeared from our society.
The school represents the training space for change. Therefore, it is important to address
stereotypes, gender roles and biases from the beginning of a child’s education and schooling.
It will contribute to the children becoming aware of the problem and taking actions that
modify current patterns.

IMPORTANT CONSIDERATIONS FOR TEACHERS:
•
•
•
•
•

Pay attention to norms - including your own
Use inclusive language
Everyone has several fundamental rights
Boundaries depend on context and those with whom you are
Pay attention to reactions of the pupils

These activities should:
-

Increase pupils' awareness of sexual boundaries, grey zones, and boundary violations
Develop their communicative (verbal and non-verbal) skills to better navigate their
sexual relationships with other adolescents
Strengthen their ability and motivation to avoid cross-border sexual abuse and abuse in
close relationships, both for themselves and for others
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EXAMPLES:

Gender-based violence begins with subtle forms that not everyone recognises. The most wellknown forms of violence are those that leave physical traces, but violence can also be in the
form of control, jealousy, threat, isolation. To encourage pupils to think about their
relationships with others, schools can use the following “Signs of an unhealthy relationship”.
Finally, it is important to encourage pupils to discuss the sentences below and decide whether
they are signs of an unhealthy relationship.

Signs of an unhealthy relationship (Recommended age: 12-18 years)
o He humiliates you and makes you feel bad;
o If I refuse something or say "No", I feel guilty;
o He checks me non-stop; he wants to know all the time where I am, who I am with
and what I do;
o I don't feel comfortable doing what I want;
o He unjustly accuses / accuses me;
o He presses me until he gets what he wants;
o He/she doesn't talk to me or he/she doesn't pay attention to me when I talk;
o She is extremely jealous;
o I consider that he has more rights than me;
o He wants to know all your passwords (Facebook account, email, phone);
o It makes you feel bad;
o You are always afraid that he will get angry;
o Many of your decisions are made based on what he / she would like, to prevent him
or her from getting annoyed;
o When he gets angry, he yells at you, laughs at you, insults you, hits you or throws
various objects at you;
o He destroys your personal things;
o He/she forces you to do things you don't want to do;
o You lie to each other;
o He is possessive;
o He gives me nicknames I don't like;
o He touches me or kisses me unintentionally;
o He doesn't always agree with what I wear;
o He constantly monitors my phone and messages;
o He limits my interaction on Facebook;
o He threatens to post private photos or videos of you on Facebook;
o He/she sends you messages or write degrading comments on Facebook;
o He laughs at me in front of my friends;
Source: European Anti-Violence Network, 2015
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Gender-based violence and domestic violence often occur around us or even before our eyes,
but we are accustomed to not reacting when we witness violence. Sometimes we blame the
victim, other times we are afraid of aggressors or we have simply learned that it is not our
problem, we must not get involved.
Due to our lack of reaction and minimal pressure on the aggressor, he understands that he
can do what he wants, that his violence against the target person is legitimate and that no
one intervenes because he has the power. Our lack of reaction makes us complicit with the
aggressor and tells him that what he is doing is not wrong.
Facilitate a discussion in your school about going “From a non-intervening witness to a witness
who helps” and help them become aware of what they can do in such situations.

From a non-intervening witness to a witness who helps (Recommended age: 7-13 years)
1. Remind children that violence and abuse, not only physical but also verbal or
emotional, is a violation of human rights. Ask them about different forms of violence
or abuse.
2. Divide the children into groups of three or four. Each child in the group will tell the
group about the following situations, in a total round of 15 minutes.
a) When you saw someone being hurt or treated unfairly.
b) When you participated in an action that hurt someone else or caused unfair
treatment to someone else.
c) When you saw that someone was hurt or treated unfairly, and no one
intervened.
d) When you saw someone intervene when someone else was hurt or treated
unfairly.
3. Bring the children in the large group to discuss their observations. First, ask them
about different situations in which someone has been hurt or treated unfairly. Put
them on the board as forms of violence.
4. Then ask for examples in the "Helping Witness" category.
5. At the end, ask them examples from the category "Witness who does not
intervene". Ask, "What could this person have done to help him be a witness?"
Write the answers on the flipchart.
Post-exercise evaluation and discussions
1. Ask the children how they can become witnesses who help get involved in defending
human rights.
-

Which of the actions suggested as involvement by the witness would be difficult to do?
Which would be easier to do?
Are there actions you thought you could do if you witnessed the violence?
25

-

What stops people from becoming witnesses who help when they see a situation of
violence?
If more witnesses helped, do you think the issue of violence could be improved?

2. Discuss how you can help each other in certain situations.
-

What qualities should the witness who jumps to aid someone have?
What can we do to help people take action against violent situations?
How can we encourage those in our group to become helpful witnesses?

3. Conclude by recalling that any form of abuse or violence against children, including children
who are violent with each other, is a violation of human rights. They take place in every
culture and in every country in the world. We cannot stop violence from everyone, but we
can help each other in our communities.
Source: Compass - Handbook on Human Rights Education for Children, 2007

Gender-based violence and domestic violence often occur in many different forms, not just
physical and sexual violence. It is important to understand the various forms of violence
that occur which do not have visible physical signs, but leave behind behavioural and
emotional signs.
This exercise about the “Human photos of violence” will encourage pupils to become aware
about the signs of gender-based violence by illustrating them through ‘live human
photographs’.
Human photos of violence (Recommended age: 7-16 years)
1. Discuss domestic violence and group violence. What forms do you think domestic violence
and gender-based violence can take? Encourage children to think about as many forms of
violence as possible, not just physical violence.
2. Divide the pupils into groups of 4-6 and explain to each group that they have 15 minutes
to discuss the different forms of violence they experienced or observed at school, in the
family, among friends. The group chooses a situation and illustrates it with a "human
photograph", which includes all the people in the group and stand still, without making a
sound. Body position and facial expression should suggest the role they play (victim,
aggressor, witness, etc.).
3. Ask each group to present the human photograph taken by them (i.e. to sit in the agreed
positions). The rest of the groups should comment on what they think is going on in that
photo.
4. After each group presented the "human picture", invite them to return to their groups
and think about how to resolve the situation without violence.
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5. Each group presents "human photography with conflict resolution" for the rest of the
pupils. After each presentation there should be a discussion with the rest of the group
about what they saw in the photo. Ask pupils to think of a similar situation in real life,
emphasizing that there is more than one solution to a difficult situation.
Source: Compass - Handbook on Human Rights Education for Children, 2007

Gender-based violence in its different forms can be addressed as an issue with school pupils
by having participatory workshops where pupils can put themselves in the shoes of the
victims and the perpetrators.
Reflection and social transformation can be achieved by exploring different options for
dealing with a problem or issue. Due to its participatory characteristics, ‘Forum Theatres’
are an exceptional tool to work with young people to create awareness about and tackle
social problems.
Forum Theatre (Recommended age: 11-18 years)
1. Body dynamics and warm-up games with pupils to get used to theatrical body language
and create a space for complicity among the participants.
2. Along with the theatrical techniques, it is also important to work on the concept of
gender-based violence with the pupils. In the context of gender-based violence, a game
of role reversal can be crucial to introduce the themes of feminine and masculine roles in
society.
3. The dramatic script starts to build once the participating pupils are more accustomed to
the themes of gender-based violence and the forum theatre as a process. They only have
a few fixed lines and are encouraged to create scenes from these lines, and can create
new lines and change them depending on how they feel.
4. Once the pupils have practiced their final script, they present it in school or in other public
forum, followed by a discussion with the audience.
DECIDES Europe has published a handout with information about how to conduct forum
theatre workshops for young people to prevent and encounter gender-based violence. The
project has also published videos of the experiences of the forum theatre workshops for
pupils in Barcelona and Madrid (Spain), and Bucharest (Romania), which can be found on the
website www.decideseurope.net.
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